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1. INTRODUCTION 

 

Overall 

 

My initial interest in how counsellors are influenced to become counsellors came 

from hearing about Lindsay Meer‟s (1998) research into the childhoods of 

counsellors-in-training. This seemed like a fascinating topic to me in general - how 

individual psychological histories lead to career choice - and in particular, to the 

choice of counsellor.  At the time, I was myself in training and aware of how the 

history of my life had led me to this choice. I was born to an American father and an 

English mother and the first seven years of my life were spent in America with a 

move at least once a year, then my parents divorced and I came back to England 

with my mother, spent five years in two boarding schools quickly learning how to 

become „English‟. My father committed suicide when I was thirteen years old and 

my mother did not last much longer succumbing to pneumonia when I was twenty-

one years old. These experiences of confused identity, instability, loss and yearning 

I am certain are what led me into the caring professions generally and later more 

particularly counselling. Eventually the emotional confusion led me to seek 

counselling for myself and the direct experience of the therapeutic value of 

counselling I had for myself made me, when a lot of work had been done, want to be 

able to offer a similar experience to others.  Concurrent with this I was also aware of 

being in a female-dominated field and wondered why this was so (in the Sussex 

Counselling Directory (affiliated to BAC) 80% of entrants are female and similar 

percentages apply to the BAC regional directories). The research by Lindsay Meer 

was qualitative and investigated the topic without explicit reference to gender. I 
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wondered if factors that influenced males to become counsellors were any different 

to factors that influenced females to become counsellors. Also, whilst 

acknowledging the importance of childhood influences, I wanted to investigate the 

impact of factors that might come into play only if one looked across the life-span 

which also relates to the belief which I share that development is life-long and not 

confined to childhood. By using quantitative methods it would be possible to 

measure any significant differences in how the different genders perceived the 

significance of different factors. It would also be interesting to see if, similarly, there 

were differences according to age (or different cohorts) and according to which 

therapeutic approach counsellors identified themselves by. 

 I decided to take my sample from registered counsellors as there are many 

reasons for doing a counselling course not necessarily wanting to be a counsellor - 

some trainees know this from the start, others reach this conclusion during or at the 

conclusion of their training. I was more specifically interested in those whose 

interest and determination in choosing this career was long-term. 

 

Gender 

  

The impact of gender on development and identity is undeniable even in a society 

that is attempting to move towards equality and non-discrimination. There are still 

many professions which are either predominantly female or predominantly male and 

while there are many reasons for this at least some factors for this must come from 

notions of gender identity, arguably innate, conditioned or a mixture of both. The 

caring professions in general and counselling in particular are made up 

predominantly of females. Why should this be so? Is there an affinity between 
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caring behaviours and being female and does this affinity come from differences in 

life experience according to gender? Do males who come into predominantly female 

professions have noticeably different qualities or life experiences to other males or 

have they just made a different choice? These are the kinds of questions that came to 

my mind in devising this dissertation, the questionnaire and related statistical 

analysis.  

  

 

Approach 

 

It also seemed of interest to me to see if there were differences according to 

approach. Despite the ideal of being non-judgmental and bracketing off assumptions 

in some approaches all therapeutic orientations rest on a particular theory or mixture 

of theories. Even trying not to have a theoretical base reflects a world-view. 

 The major approaches today can be put under three major headings: 

psychodynamic, humanistic and integrative. Perhaps some would like to add the 

cognitive-behavioural approaches as a significant fourth. In broad terms I think this 

can come under integrative. Although cognitive-behavioural approaches are well-

respected and often practised in clinical settings in a „pure‟ way, in my sample 

respondents who listed such an approach also listed at least one other approach as 

informing their practice, including both psychodynamic and person-centred 

approaches, which I think illustrates that although it has a strong theoretical 

component its strength really rests in its method which all kinds of practitioners are 

comfortable incorporating into a broader theoretical outlook. 
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Age 

 

The history of counselling and psychotherapy is relatively recent and inextricably 

linked to social history and cultural contexts. At the turn of the century there was no 

such thing as psychotherapy or counselling there was only Freud‟s psychoanalysis. 

Today there are over 450 different types of counselling approaches and 

professionalisation and regulation increases day by day. With so many changing 

historical contexts, both social history and the history of counselling itself, one can 

make the hypothesis that different generational cohorts might have trained to be 

counsellors for very different reasons. For instance, there are a proliferation of 

courses at the present time, far more than there were even twenty years ago, so the 

determination and/or happenstance to do a course in itself would have been a rarer 

thing and humanistic approaches which did not really have a major impact until the 

Sixties when they became known as the „third force‟ were not even „on the menu‟.  

 There also might be differences according to one‟s age in itself. Childhood 

issues might be more closely felt by those chronologically nearer to it. Perceptions 

of what factors were most influential might also be remembered differently by 

different age groups. 

 In sum, seeing if there were differences according to age was also of interest 

in analysing the results of the questionnaire.            

     

2. LITERATURE REVIEW 

 

Overall 
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The most immediate and influential literature to this investigation was Lindsey 

Meer‟s „A qualitative research study considering how trainee student counsellors 

perceive their childhood experiences influenced their decision to train‟ (1998). I 

used quantitative methods, broadened the span of potential influential experiences to 

go outside the range of childhood and focused on presently practising qualified 

counsellors but the general spirit behind the question of what influences counsellors 

to become counsellors was very inspired by this piece of work.  

 As Meer acknowledges „the notion of people entering the therapy 

professions because of their own emotional experience‟ (p. 5) is not a new concept 

and like her I need to acknowledge those who have researched or written about this 

topic (Lomas, 1981; Fussell, 1988; Dryden and Spurling, 1989; Powers,1991; 

Sussman, 1993; Corey and Corey, 1993; Day, 1994; Lawson et al., 1995; Watts et 

al., 1995). Emotional influences are a part of my study but I also ask about other 

issues including such things as basic financial motivations. In Dryden and Spurling 

(1989) it is noticed that „although each author mentions his or her childhood, it is 

usually in little more than a few sentences. Generally, their answers cluster around 

experiences during adolescence, university or early adulthood‟ (in Meer, p.8). This 

supports the view that to fully understand what has influenced counsellors to 

become counsellors it is necessary to look at experiences across the life-span. 

However, the importance of family-of-origin dynamics are perennially returned to in 

studies like „Perception of Counsellor Behaviour and Current Intergenerational 

Family Relationships‟ by Lawson et al. (1995) in which amongst other observations 

judgements about counsellor effectiveness are related to child-parent interactions in 

the childhood of trainee counsellors. This study suggested a positive experience was 

more beneficial to the potential of the counsellor yet another study „Perceived 



 
 

9 
 

Childhood Family Influence - an Exploratory Study‟ by Watts et al. (1995) 

suggested the opposite (a negative perception of their child-parent relationship) 

which concurred generally with at least two other studies (Fussell, 1988; Wilcoxon 

et al., 1989). In Meer‟s study the link between childhood pain and counselling as a 

career is cited by six of her seven interviewees. One of her interviewees is adamant 

on this point - he „believes that the resolution of past emotional pain is the 

fundamental reason everybody enters training and that “anyone who says they don‟t, 

I don‟t believe at all. I think it‟s denial”‟. In my study this question is dealt with 

directly in the questionnaire. 

 Meer found three major ways in which childhood experiences had influenced 

them to become counsellors: „1. The adaptation and application of a role assumed 

when young . . . 2. A sense of suppression of the self . . . 3. An understanding of 

others and willingness for close working relationships‟ (Meer, 1998, pp. 28-29). The 

kinds of roles were „parenting the parent . . . care-taking . . . “being good” or “being 

perfect” . . . in order to get their own needs met . . . “being pleasing” or “being 

entertaining” . . . “giving” . . . the wish to give to others‟ (Meer, 1998, pp. 28-29). 

These kind of family dynamics are addressed in the questionnaire. In relation to the 

„suppression of the self‟ the wish to resolve the „past emotional pain‟ (Meer, 1998, 

p. 29), the „relief‟ her respondents speak of „at being among like-minded adults‟ 

(ibid.) and the life experience that leads to „empathy . . . and . . . understanding‟ 

(ibid.) are likewise also all addressed in the questionnaire. 

Sussman (1992) „raises the powerful concept of the wounded healer. The 

wound comes from childhood conflict and pain and contributes to the therapist‟s 

desire to cure others and to their ability to do so‟ (Morris, 1998, p. 2). This is a 

commonly held notion (see also Clarkson 1997; Goldberg, 1986) and while many 
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people hold to it there are others who believe relatively happier childhoods are more 

conducive to being a good therapist. In my questionnaire quite a few of the 

questions are focused around childhood issues so how important counsellors 

themselves see the „conflict and pain‟ of their childhoods is addressed and whether 

there are differences according to gender, age and approach was able to be looked at.  

 In Dryden & Spurling‟s (Dryden & Spurling, 1989) On Becoming A 

Psychotherapist the contributors give a myriad of answers to what has influenced 

them to become psychotherapists. These are summarised by Dryden and Spurling as 

a sense of  „psychotherapy as a calling‟ (Dryden & Spurling, 1989, p. 192), a „drive 

to understand and repair‟ (Dryden & Spurling, 1989, p. 193), „homeopathic healing . 

. . to seek to repair what has gone wrong in  one‟s own life through the attempt to 

heal others‟ (Dryden & Spurling, 1989, p. 195), „a sense of isolation and the 

development of empathy‟, „the delineation of an inner world . . . a particular kind of 

domain of experience and knowledge . . . of intrinsic and particular value in both 

understanding the process of becoming a psychotherapist, and in constituting a 

particular domain to which psychotherapy addresses itself . . . conceived of as lying 

within‟ (Dryden & Spurling, 1989, pp. 199-200), „the domain of the self . . . a 

concern if not preoccupation with its nature, limits, realness and development . . . 

the importance and problematics of seeking and receiving recognition and 

confirmation by others . . . the therapist‟s childhood can be described as one in 

which this recognition or affirmation from others was lacking or deficient‟ (Dryden 

& Spurling, 1989, pp. 200-201), „the language of the self . . . this self . . . is seen to 

reside within . . . the domain of psychotherapy . . . “a form of initiation into being 

yourself” (Chaplin p. 175) . . . an intense curiosity about the self . . . an awareness of 

its manifestations and vicissitudes . . . apprehension or anxiety about this self, about 
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how intact, powerful, or real it is‟ (Dryden & Spurling, 1989, p. 203) and „political 

awareness‟ (Dryden & Spurling, 1989, p. 211). In another chapter Norcross and Guy 

(1989) give their own summary of the accounts and identify the major influences as 

being „family origins‟ (Norcross & Guy, 1989, p. 221), „chance encounters‟ 

(Norcross & Guy, 1989, p. 225), an „affinity with the healer-patient archetype‟ 

(Norcross & Guy, 1989, p. 226) and „life and informal training experiences‟ 

(Norcross & Guy, 1989, p. 227). Many of these themes are addressed in the 

questionnaire.  

      

  

Gender 

 

In the literature, both in research papers and books on gender, there are many 

assumptions about males having certain qualities that are so persistent that their truth 

is taken for granted in everyday discourse. Amongst other things, men are said to be 

more defensive than women using „rationalization, intellectualization, and logical 

thinking‟ (Meth et al., 1990, p. 27), less able to be intimate than women which 

„prompts men to invest less in relationships and more in work‟ (Meth et al., 1990, p. 

31) and socialised to stress „independence, separateness, and control rather than 

interdependence and connectedness‟ (Meth et al., 1990, p. 134). I was interested if 

these assumptions had any validity particularly in the field of counselling and 

questions around these issues are addressed in the questionnaire. 

 One of the most important assumptions about men - in relation to counselling 

- is that they are not „in touch with their feelings‟ and therefore repress their feelings 

and suffer unconscious depression and anxiety. This is thought to be because of 
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gender socialisation which conditions the male to push away feelings of 

vulnerability, epitomised in the saying/social message „boys don‟t cry‟. 

Consequently males have not only decreased sensitivity to their own feelings but 

also the feelings of others (Meth et al., 1990, p.154), in other words empathic 

sensitivity seen as a cornerstone in most therapeutic approaches. This has led many 

commentators to suggest that women make better counsellors and that men are for 

the most part unsuitable. What do male counsellors themselves make of this 

assumption? In the questionnaire I posed several questions around emotional 

awareness and development wondering if there would be any self-reported 

differences in that sphere. 

 Perhaps one reason there are so few males in the field of counselling is that 

these kinds of assumptions are on the whole accepted and agreed with by them and 

counselling is seen by them as inherently unmasculine: „For most men 

psychotherapy is the antithesis of  “masculinity”. To enter therapy a man must 

violate several tenets of the credo of  “manhood”. A “real man” is supposed to be 

self-reliant, invulnerable, and in control, whereas therapy requires the male client to 

admit he needs help, and to sacrifice some autonomy to the therapist. Because “real 

men” prefer rational, active solutions, therapy is viewed as a lot of emotional talk 

with little action‟ (Meth et al., 1990, p. 152). Therefore it may be theorised that the 

men who do enter counselling either as clients or trainee counsellors are the ones 

who do not agree with that image of masculinity or do not mind associating 

themselves with perceived femininity. 

 With such assumptions one might expect the questions around such things as 

career, financial gain, success and desire for higher awareness of  one‟s emotions to 

have higher mean scores for males than females. Similarly, one might expect the 
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questions around such things as relationships and family to have higher mean scores 

for females than males. The questionnaire and related analyses could support or 

refute such assumptions, at least in the field of counselling. Whether the nature of 

gender and how it is experienced in that field is different to others would require 

another study. 

The most recent and relevant research to this aspect of my topic of 

investigation is a dissertation by Charles P. Morgan of the University of British 

Columbia entitled “A Phenomenological Investigation of the Experience of Being a 

Male Counsellor Relative to Issues of Sex and Gender Roles” published in 1999. For 

this research he interviewed 7 male counsellors, studied his interviews, drew some 

initial conclusions which he then used in second interviews to confirm their validity 

with the interviewees and to reassess those conclusions. 

 I was also very influenced by books on gender including The Hazards of 

Being Male (Goldberg, 1987) Why Men Are The Way They Are, The Myth of Male 

Power (Farrell 1986; 1993), Men In Therapy: The Challenge of Change (Meth et al,, 

1990) and The Horned God: Feminism and Men as Wounding and Healing (Rowan, 

1987). 

 The importance of gender in how we experience life cannot be over-

estimated. As Morgan says: „By the age of two, children use sex as a means of 

classifying others. A child becomes aware of his or her own sex between the age of 

two and three. As the awareness of one‟s sex develops gender roles follow. Once an 

individual‟s gender identity is developed all subsequent experiences are subject to 

its influence‟ (Morgan, 1999, p. 1). Meer‟s dissertation enquired into the influence 

of childhood but did not differentiate between that childhood as a male or female 
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experience. I was curious as to whether these influences were less or more important 

according to gender and over the lifespan. 

Counselling is a field dominated by female practitioners and more females 

are also entering the field of psychology, generally (Martin, 1995 in Morgan, 1999). 

I was aware of this from my own personal experience and curious as to why this 

might be so. How it feels to be a male within a largely female profession is one of 

the major strands of Morgan‟s dissertation. 

One important finding Morgan reports is how his respondents are ambivalent 

about being male. They see themselves as „non-traditional men‟ (p. 98), „unusual as 

men‟ (p.100), „androgynous‟ (p. 104) and so on and were more prone to using 

„feminine adjectives to describe themselves‟ (ibid.) whilst refraining „from including 

male adjectives to describe themselves‟ (ibid.). Beyond the biological basis for 

gender are psychological, social and other constructs of gender. Perhaps the type of 

male who becomes a counsellor has a noticeably different „construct‟ of being male. 

That would require another study but is worth remembering in looking at the results. 

Gender is not a static entity but dynamic and both female and male counsellors may 

have very different ways of experiencing their gender not just within the profession 

but also in comparison to other social groupings. After all, counsellors are more 

often than not on a purposeful journey of personal development that wishes to 

transcend „societal programming‟ (p.110) and that includes questioning of one‟s 

relation to gender and that aspect of one‟s being-in-the-world. 

It is a commonly held notion that men are less able emotionally than women 

whether this is seen as an innate difference or as Rowan sees it, culturally 

conditioned: „our whole culture discourages men from expressing emotions‟ 

(Rowan, 1987, p. 36). This theme is prevalent as folklore and in research literature 
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and a commonly held belief in counselling circles. I wanted to see if this idea would 

be reflected in my findings and if not, why not. Rowan further suggests that „the 

reasons why men lock up their feelings very often go back far into childhood, back 

into the time when we can‟t remember anything‟ (ibid.). It would also be interesting 

to see if the way men and women scored the questions on childhood differed to any 

significant degree.  

Rowan later challenges the very notions of masculinity, femininity, male and 

female. The more differences between male and female are accentuated the more 

likely it is those males and females are heading towards stereotypical ways of being, 

wearing „persona‟ masks or ritualising a la Madonna or drag queens. Rowan says: 

„masculinity and femininity are fatally flawed concepts, culturally loaded, 

patriarchally based, unusable except as names of harmful stereotypes. Male and 

female are mere biological terms, which bear no definite cultural meanings other 

than those we build, discover, choose, co-create or explore‟ (Rowan, 1987, p. 71). If 

the differences between the male and female counsellors in my research did not turn 

out to be that great that could be read as a progressive result in that it might reflect 

that counsellors as a social group might be emerging from the stereotypical and 

harmful aspects of our cultural conditioning around gender and be on the way to a 

new way of existing as male and female in the world. 

At the present time, however, in general, differences between male and 

female are highly emphasised socially and culturally and hence the way in which 

boys and girls are brought up is also very different. Chodorow (1978) discusses the 

way in which the oedipal triangle affects male and female infants quite differently. 

According to her analysis it creates „a greater conflictual environment for the male 

infant‟ (Meth et al., 1990, p. 9). This is because the „competitiveness, and . . . 
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simultaneous struggle for identification with father . . . alters whatever stability had 

existed in the mother/child relationship‟ (ibid.). Hence, „the male infant‟s sense of 

connectedness with the primary caretaker becomes an ambivalent relationship, a 

delicate balance between his needs for a sense of emotional intimacy and the equally 

urgent need for identity, which leads to detachment and emotional distancing from 

the mother‟ (ibid.). This difference might lead one to expect differences between the 

genders in how they would answer the questionnaire. 

Another relevant article was Nelson‟s „A Current Perspective on Gender 

Differences: Implications for Research in Counselling‟ (1993). In this paper the 

Howard, Orlinsky, and Hill (1970) and Orlinsky and Howard (1976) studies are 

cited in which there is supporting evidence for the view that clients, particularly 

„younger, depressed female clients‟ (Nelson, 1993, p. 202) are more satisfied with 

female counsellors. Other studies such as Jones, Krupnick, & Kerig (1987), Hill 

(1975), Kirshner et al. (1978), Jones and Zoppel (1982) are also cited as having 

evidence for this proposition. The caveat is that the client samples were sometimes 

all-female and „another conclusion might be that clients simply do better sometimes 

with therapists of their own gender‟ (Nelson, 1992, p.203) which is supported by the 

Luborsky et al. (1971) study. Despite all this, other studies (Brooks, 1974; Hill, 

1975) „identified greater amounts of self-disclosure in opposite-gender dyads‟ 

(Nelson, 1992, p. 203). Most of these studies are inconclusive, not only because they 

blatantly contradict each other but also because of some of the methodology by 

which their conclusions were reached. The essential point underlying them all is the 

perceived inferiority of the male counsellor and counselling as a „naturally‟ female 

activity. This links up with the Morgan study in which his interviewees report 

feelings of alienation and a pressure to be more „female‟. Perhaps one reason there 



 
 

17 
 

are so few male counsellors is counselling is seen by both genders to belong to a 

female world. The article then leads up to a more postmodern idea that gender on its 

own is not enough to really explain differences. Various „meta-analytic procedures 

on gender difference studies in social science account for only 1% to 5% of the 

variance in such investigations (Deaux, 1984; Eagly & Carli, 1981)‟ (Nelson, 1992, 

p. 204). Eagly (1987) suggests that social roles „[are] a more powerful influence on 

gender differences than either early socialization or biology‟ (Nelson, 1992, p. 205). 

In other words the „sexual division of labor‟ (ibid.) has more to do with one‟s gender 

role identity than actually being male or female. If then male and female counsellors 

have had common social roles before training which they often have then 

differences between them will be less accentuated than say between females in the 

caring professions and male executives.     

 

Approach 

 

Tony Morris‟ “How Counsellors Choose Their Therapeutic Orientation: A 

Phenomenological Approach” (1998) was the most relevant paper. Morris used 

phenomenological methods to analyse how counsellors come to their orientation. 

The idea that counsellors may choose their orientation according to life experience is 

not new. In this dissertation Morris summarises the research and theory that points 

to the general acceptance that life experience including that in childhood has a 

profound influence on the orientation chosen. He cites Goldberg (1986), Dryden & 

Spurling (1989), Newman (1993) and Frankham (1994) as supporting this view. All 

suggest that „orientation is often influenced by life events prior to deciding to 

become a counsellor‟ (Morris, 1998, p. 1). Similarly McConnaughy (1987), McLeod 
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& McLeod (1993), Neimeyer et al (1993) and Finch, J., Mattson, D. & Moore, J. 

(1993) „all relate orientation to a therapist‟s personality‟ (Morris, 1998, p. 1) which 

comes from life experience. The major factors that are identified as influencing 

counsellors to choose a particular approach can come under the heading of  „Family 

of Origin Dynamics‟ (Morris, 1998, p. 3). Other factors he identifies include 

„identification with one‟s own therapist‟ (ibid.) and „influence of spiritual or 

religious philosophies‟ (ibid.) both of which I also address in the questionnaire. 

 

Age 

 

I found nothing in previous research and literature concerned with the relationship 

between counsellors and age or age group. However, lifespan development in 

general is a topic referred to by many. Amongst the many texts on this subject I have 

found useful in casting a general light on this aspect are Levinson  (1978) and 

Sugarman (1986).   

 

     

 
 

 
  
  

4. RESULTS 

 

a) Quantitative 

 

 A questionnaire (see METHODS) was sent to 192 respondents, 96 

females and 96 males. 119 responses were received by the deadline, a response rate 
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of 62% which for a postal questionnaire is very good. 53 responses came from males 

and 66 from females. They ranged in age from 31 to 82 years old with a mean of 

52.42 years (S.D. = 9.30). In terms of approach 19 were humanistic, 29 

psychodynamic or psychoanalytic and 67 were integrative. Humanistic practitioners 

were considered to be so if they described themselves as person-centred, TA, gestalt 

or existential and integrative practitioners were considered to be so either if they 

stated themselves thus or mentioned two or more approaches as their theoretical 

base. The Kruskal Wallis Test was used to determine any statistically significant 

differences according to the dependent variables of gender, age and therapeutic 

approach. 

 

Overall 

 

Overall, without taking into account differences of gender, age or approach the 

factors perceived to be most significant, on a scale of 0 to 5 where 0 = not at all 

significant and 5 = very significant, were as follows: „because you believe(d) 

counselling to be beneficial‟ (mean = 4.24, Std. Dev. = 1.04); „to have a (new) 

career‟ (mean = 3.79, Std. Dev. = 1.52); „for professional development‟ (mean = 

3.41, Std. Dev. = 1.51); „to use your life‟s experience for the benefit of others‟ 

(mean = 3.30, Std. Dev. = 1.43); „to resolve/understand psychological difficulties 

&/or mental health problems (your own or others)‟ (mean = 3.30, Std. Dev. = 1.73); 

„because you enjoy listening to people‟ (mean = 3.16, Std. Dev. = 1.40); „for 

personal growth/healing‟ (mean = 3.10, Std. Dev. = 1.64); „to become more true to 

yourself‟ (mean = 3.04, Std. Dev. = 1.75); „for academic/intellectual interest‟ (mean 

= 2.97, Std. Dev. = 1.50); „to resolve past/present issues‟ (mean = 2.72, Std. Dev. = 
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1.80); „unusual/difficult childhood experiences‟ (mean = 2.70, Std. Dev. = 1.77); „to 

make internal changes‟ (mean = 2.58, Std. Dev. = 1.70); „ to be amongst like minds‟ 

(mean = 2.57, Std. Dev. = 1.57); and „to improve your empathy for others‟ (mean = 

2.53, Std. Dev. = 1.59). 

(See Appendix C for numbers of respondents answering questions.) 

(See Overall Results Graph and Appendix D for full results of means.) 
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Key for Questions on Graphs 

 

a = because you believed counselling to be beneficial 

b = have a new career 

c = professional development 

d = use your life‟s experience for the benefit of others 

e = resolve/understand psychological difficulties 

f = because you enjoy listening to people 

g = personal growth/healing 

h = become more true to yourself 

i = academic/intellectual interest 

j = resolve past/present issues 

k = unusual/difficult childhood experiences 

l = to make internal changes 

m = to be amongst like minds 

n = to improve your empathy for others 

o = to enjoy life more 

p = to get more in touch with your feelings 

q = to make external change(s) 

r = to improve your listening skills 

s = to improve relationships 

t = to gain a more mature approach to life 

u = to develop a more autonomous life 

v = to learn to express feelings 

w = to enable you to be self-employed 

x = wanting to be different to parental figures 

y = loss/death of someone/something 

z = to be able to handle challenging experiences better 

aa = to be more successful 

ab = because you had been a client 

ac = to challenge your own belief-systems 

ad = to increase confidence 

ae = for religious &/or spiritual reasons 

af = to reduce fear of intimacy 

ag = because you had enjoyed an introductory/ „taster‟ course 

ah = having an early family role as the „nurturer‟/ „caretaker‟ 

ai = identifying with caring parental figure(s) 

aj = to gain (more) financial reward 

ak = relationship with siblings 

al = wanting to relate to your own children better 

am = to have something outside family obligations 

an = for political reasons 

ao = being an only child   
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Gender 

 

There were six factors in which there were statistically significant differences: „to 

have something outside family obligations‟ (x2 = 4.304, df = 1, p = .038) - in which 

the mean female score (1.29) is more than double the mean male score (0.62), „for 

academic/intellectual interest‟ (x2 = 8.165, df = 1, p = .004) in which the mean 

female score (3.32) is significantly higher than the mean male score (2.56), „because 

you enjoy listening to people‟ (x2 = 7.106, df = 1, p = .008) in which the mean 

female score (3.45) is significantly higher than the mean male score (2.79), „having 

an early family role as the “nurturer”/ “caretaker”‟ (x2 = 4.513, df = 1,  p = .034) in 

which the mean female score (1.98) is significantly higher than the mean male score 

(1.28) , „to use your life‟s experience for the benefit of others‟ (x2 = 8.543, df = 1, p 

= .003) in which the mean female score (3.63) is significantly higher than the mean 

male score (2.89) and „for political reasons‟ (x2 = 8.426, df = 1, p = .004) - the mean 

male score (1.04) almost double the mean female score (0.63). (See Appendix E for 

results of all means comparing gender and Statistically Significant Differences 

According to Gender Graph for comparison of statistically significant 

differences.) 
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Age 

  

The effect of age in the results were statistically significant for five factors: „to be 

more successful‟ (x2 = 6.308, df = 2, p = .043) in which the 46-60 age group had the 

highest mean score (2.20), the 30-45 age group a little under that (2.02) and the 61+ 

age group a low mean score of 1.16; „because you had enjoyed an introductory/ 

“taster” course‟ (x2 = 7.102, df = 2, p = .029) in which the 30-45 age group had the 

highest mean score (2.35), the 46-60 age group lower (1.67) and the 61+ group with 

a mean score of only 0.95; „wanting to be different to parental figures‟ (x2 = 8.022, 

df = 2, p = .018) in which the 46-60 age group had the highest mean score (2.40), the 

30-45 age group lower (1.96)  and the 61+ age group the lowest mean score (1.16);  

„because you believe(d) counselling to be beneficial‟ (x2 = 11.030, df = 2, p = .004) 

in which the 61+ age group had the highest mean score (4.74), the 30-45 age group a 

little under that (4.46) and the 46-60 a mean score of 4.03; „for religious &/or 

spiritual reasons‟ (x2 = 8.337, df = 2, p = .015) in which the 61+ age group had the 

highest mean score (2.95) almost double the mean scores of both the 30-45 age 

group (1.54) and the 46-60 age group with the lowest mean score (1.48). (See 

Appendix F for full list of results and Statistically Significant Differences 

According to Age Graph for comparison of statistically significant results.) 
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Approach 

 

The effect of which approach counsellors adhered to was statistically significant in 

one area: „because you had enjoyed an introductory/ “taster” course‟ (x2 = 7.699, df 

= 2, p = .021), the mean for humanistic counsellors being 2.74 more than double that 

of psychodynamically-oriented counsellors (1.33) and integrative counsellors had a 

mean just above that at 1.52. (See Appendix G for full results of means.) 

  

b) Qualitative 

 

27 respondents made use of the space in which to make additional comments. 

By far the most common theme in this data, by 12 of these 27 respondents, 

was the reference to the influence of previous professions and interests in choosing 

to become a counsellor. These professions/interests were teaching, tutoring (2), the 

probation service, the Samaritans (2), the NSPCC, social work (4), psychiatry and 

psychology (2). „Awareness of satisfaction‟ in these activities led to wanting to 

become a counsellor except in one case where someone undertook counselling in 

order to increase her social skills for her other profession. These previous 

professions were perhaps entered for similar or even the same factors that eventually 

led to training to become a counsellor. One respondent said that the factors in my 

questionnaire applied to her initial career choice but not becoming a counsellor later. 

The factors were already in place significantly before choosing to become a 

counsellor. 

 The latter point relates to the other most common comments which centred 

on whether or not these influential factors were seen as important now or at the time 
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of making the decision, mentioned by 7 respondents, and in relation to that point 

whether or not they were conscious or unconscious, mentioned by 5 respondents. 

Some factors became recognised „during training . . . but did not influence the 

original decision‟. Similarly one respondent related his choice as „choosing to be in 

therapy‟ rather than „choosing to be a counsellor‟. 

 Two respondents mentioned a major factor as wanting to be in a profession 

that enabled them to earn a living past statutory retirement age. 

 Other factors mentioned which were not directly or indirectly included in the 

questionnaire were: „an awareness that people needed someone to listen‟; a wish to 

have a „rewarding life‟ based on the „inter-relating of the pastoral and the political‟; 

being a member of a specific community with a shortage of counsellors, in this case, 

the deaf; a „subconscious “need” to be wanted/useful i.e. “wounded healer”‟; „past 

experience of what it is like to be very unhappy coupled with some desire to help 

others‟; getting „to a place where I felt I could offer something to others‟; „being a 

“survivor”‟ of something, in this case, the 2
nd

 World War; „relating more to women 

than “macho” men‟; „contact with other counsellors and hearing of their very 

positive description of training and the work‟; „family influence‟ in terms of what 

professional choices other members had made in the past; finding counselling fit 

into „shaping a particular life-style‟ and „value-base‟ that was desired; „enjoyment of 

problem-solving‟; „awareness of need when I was a . . . child and got no 

psychological support‟; „being very inquisitive‟; and „to try to help couples 

experiencing difficulties‟ because the respondent‟s „own parents were divorced‟. 
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5. DISCUSSION 

 

Overall 

 

The results suggest that for the most part counsellors perceive the influences that led 

them to choose becoming a counsellor do vary enormously in significance from 

believing in the benefit of counselling (mean = 4.24) to being an only child (mean = 

0.66). The latter score was surprisingly low as there has been suggestion that being 

an only child is often a significant factor. In Meer‟s qualitative dissertation (1998) 4 

out of 7 of her interviewees chosen randomly were only children (p. 30) and it is 

implied that this family-of-origin dynamic is an important factor. I have been in 

conversations myself that have assumed the same because a few of us had been only 

children. 

 The highest mean „because you believed counselling to be beneficial‟ 

reflects well on the integrity of counsellors in their belief in the value of their 

profession however controversial that belief is in debates about the profession. 

The second and third highest means were the factors „to have a new career‟ 

(mean = 3.79) and „for professional development‟ (mean = 3.41) which shows that 

the issue of the professionalisation and career-orientation of counselling is indeed 

very important, especially as training courses proliferate and expectations increase 

while opportunities to practise as a professional remain limited. 

High means occur for the factors „to use your life‟s experience for the benefit 

of others‟ (mean = 3.30) and „to resolve/understand psychological difficulties &/or 
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mental health problems (your own or others)‟ (mean = 3.30). This shows how 

important personal experience has been in influencing counsellors to become 

counsellors. The life experience of the person in itself was seen to be very important 

and I would hypothesise that experience leads one to believe one has had the kind of 

life that would enable one to help with the resolution and understanding of 

psychological difficulties and mental health problems. 

„Because you enjoy listening to people‟ (mean = 3.16) has a high mean and 

reflects the common assumption that counsellors are „good listeners‟. „To improve 

your empathy for others‟ (mean = 2.53) takes that listening a stage further into what 

is essential to the counselling process. Whether the lower score indicates that 

counsellors felt empathic enough already or merely rate that factor as less important 

is unclear. 

The factors „for personal growth/healing‟ (mean = 3.10) and „to become 

more true to yourself‟ (mean = 3.04) are again high and reflect the nature of 

counselling as a personal journey undertaken for its ability to help oneself as well as 

others. „To make internal changes‟ (mean = 2.58), another fairly high mean, reflects 

similar motivations. 

„For academic/intellectual interest‟ (mean = 2.97) illustrates how a love of 

learning is very important and also how connected the field of counselling is to 

educational establishments. 

„To resolve past/present issues‟ (mean = 2.72) and „unusual/difficult 

childhood experiences‟ (mean = 2.70) are high and show how important the 

counsellor‟s own problems and history are in spurring one towards the field of 

counselling. 
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„To be amongst like minds‟ (mean = 2.57) illustrates the social sphere of 

counselling and how it provides a culture in which people can find a common 

ground in their response to life. 

14 factors in total occur above a mean of 2.5. Some of the means which seem 

to have a lower mean than one might have expected are „because you had been a 

client‟ (mean = 1.98), „having an early family role as the “nurturer”/ “caretaker”‟ 

(mean = 1.66) and „being an only child‟ (mean = .66). The latter two factors are seen 

as important influences in Meer‟s dissertation (Meer, 1998, p. 28, p. 30). However, 

it must be said that the instructions to the „only child‟ question were misunderstood 

and many non-only children answered the question with a 0 thereby bringing down 

the value of the mean of only children. There was also the potential for confusion 

pointed out by one respondent who felt himself to have been an only child and have 

had siblings i.e. an only child until the arrival of a sibling. For more accurate results 

in this area the questions need to be more refined and defined.  

        Some possibility of confusion about the questionnaire was raised in the 

qualitative part of the data by the respondents. This was whether the influences were 

conscious or unconscious, known at the time of deciding to train or later and maybe 

they also applied to earlier career choices. In retrospect it would have been possible 

to define more precisely what I meant. 

Meer (1998) identifies in her results „three main ways‟ (Meer, 1998, p. 28) 

that her respondents were influenced by their childhoods to become counsellors: „1. 

The adaptation and application of a role assumed when young . . . . a.) Parenting the 

parent . . . . b.) Care-taking . . . . 2. A sense of suppression of the self . . . . a need to 

recover and understand that self . . . . on-going need to acknowledge and resolve 

past emotional pain . . . . “relief” at being among like-minded adults where this 
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exploration is acceptable and encouraged. 3. An understanding of others and 

willingness for close working relationships is seen as having its roots in the 

experience, and recognition of, such circumstances as loneliness, insecurity, low 

self-esteem, loss, “being different” and unhappiness. Familiarity with these, and the 

emotional pain they cause, is viewed as an on-going source of empathy for others 

and a resource upon which to draw for the understanding of distress. The majority of 

influential experiences and memories from childhood are less than happy‟ (Meer, 

1998, pp. 29-30). The question that reflects the finding in 1 a.) and b.) in this 

questionnaire is „having an early family role as the “nurturer”/ “caretaker”‟. This 

question scored a mean of 1.66, comparatively low. However, this was an area in 

which there was a statistically significant difference between males and females 

with the female mean of 1.98 quite a bit higher than the male mean of 1.28. So, to an 

extent Meer‟s result is supported by this finding at least in the female population of 

counsellors. The second main way Meer identifies is backed up by high means for 

several relevant questions that reflect her points: „to resolve/understand 

psychological difficulties &/or mental health problems (your own or others) (mean = 

3.30), „for personal growth/healing‟ (mean = 3.10), „to become more true to 

yourself‟ (mean = 3.04), „to resolve past/present issues‟ (mean = 2.72), and „to be 

amongst like minds‟ (mean = 2.57). The third main way she identifies is reflected by 

high means for the questions „to use your life‟s experience for the benefit of others‟ 

(mean = 3.30) and „unusual/difficult childhood experiences‟ ( mean = 2.70). 

One qualitative response is worth noting for its relevance to the quantitative 

data. The respondent says that the main factor that propelled her into counselling 

was „the suicide of [a] close friend‟ yet in the questionnaire for question 3 

„loss/death of someone/something‟ is only given a value of only 2 is given. 



 
 

30 
 

 

 

 

Gender 

 

„Categorization of the world around them is perhaps intrinsic to the 

very nature of higher organisms; humans, of course, are the most adept at 

this almost reflexive cognitive activity . . . . no dichotomous classification is 

as pervasive and sometimes as pernicious in its ramifications as the efforts 

toward division of our species into the two, often mutually exclusive, 

categories, classes, subsets, groups, types, partners, and adversaries as those 

embodied in the terms masculine and feminine. Whereas other divisions of  

humankind might have more or less clarity, utility, or validity, no other 

formulation is as ubiquitous, is imbued with as systematic and energetic a 

societal and developmental commitment as the assignment of genders and 

their presumed characteristics.‟ 

 (Reinisch, Rosenblum & Sanders, 1987, p. 3) 

The more I worked on this dissertation the more I realised how the notion of gender 

is in itself problematic. When the idea first came to me to have gender as one 

variable it seemed a perfectly obvious and pertinent line of enquiry. Somehow I had 

entered a field where being male also meant belonging to a minority. Why that 

should be so was a constant unanswered question sometimes at the front and 

sometimes at the back of my mind. In our mental construction of ourselves in the 

world one of the very first developmental stages involves realising ourselves as 

either male or female and reacting to self-images of being male and female. As well 
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as the cognition that one is either male or female there is also an „affective 

commitment to that label and schema‟ (Lewis, 1987, p.203) which has been shown 

by the ethically dubious act of an experimenter calling a child by its opposite gender 

and watching the child become upset. This basic cognitive and strongly affective 

identification is hardly ever shaken off - androgyny has never truly been in fashion. 

Yet when one looks into notions of gender all one can really be certain of is that 

there is a biological difference but that all other differences run along a continuum 

of „masculinity‟ to „femininity‟, no-one is really sure which is which and even if 

these notions have any reality to them - they are contextually dependent in the 

extreme. As John Money, the person responsible for coining the term „gender role‟, 

puts it: „The difference between male and female is something that everybody 

knows and nobody knows. Everybody knows it, proverbially, as an eternal verity. 

Nobody knows it, scientifically, as an absolute entity for, as day and night merge 

under the glare of the midnight sun, male and female merge under the scrutiny of 

empirical enquiry‟ (Money, 1987, p. 13). In psychological terms this blurring of 

boundaries in what at first glance seems like a straightforward difference is referred 

to as „fuzzy sets‟ (Maccoby, 1987, p. 231) in recognition that distinct groups have 

been differentiated but any attempt at a real definition of what actually belongs to 

either set and not the other is nigh on impossible. All that my dissertation in 

analytical and statistical terms took note of was what is called „gender identity‟ i.e. 

at the appropriate point in the questionnaire all respondents identified themselves as 

male or female - what that meant to them was not part of the questionnaire as I was 

interested to see if there were any differences between the two groups without the 

respondents knowing that such differences were being looked for. Kohlberg (1966) 

believed that gender identity was not established until 6 years of age but most 
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researchers place it earlier than that at around 2 years of age (see Lewis, 1981 for a 

review of the literature). Parents also encourage the perception and accentuation of 

difference (Rheingold & Cook, 1975; Lewis & Michaelson, 1982; Brooks & Lewis, 

1974; Lewis, 1972; Lewis & Cherry, 1977; Moss, 1974; Parke & O‟Leary, 1975; 

Smith & Dalglish, 1977; Rubin, Provenzano, & Luria, 1974). 

 One major difference between the genders centres around nurturing 

behaviour. Females are generally seen to be more nurturing: „In all cultures . . . 

femininity embodies the idea of nurturance, and a consistently dimorphic pattern is 

found . . . over a wide range of ages, and in many societies, females show more 

positive response to infants than do males, and spend more time caring for infants 

and young children (Feldman & Nash, 1977, 1978; Edwards & Whiting, 1977) . . . 

such behavior is seen as part of the female role, and there is more social pressure on 

females than males to behave in nurturant ways‟ (Maccoby, 1987, p. 230). This 

nurturing behaviour goes quite a long way in explaining the preponderance of 

females in the caring professions of which counselling is a part. The Parent-Child 

dynamic of counselling has long been recognised especially in the psychodynamic 

model. Although at the completion of a counselling relationship one would hope that 

the dynamic would have shifted to an Adult-Adult dynamic, in the first instance one 

can see why females would be drawn to the idea of a career as a counsellor and why 

clients would often, at least at the beginning of a therapeutic relationship, want to 

choose a female counsellor. We also try to confirm our gender identity in what we 

do and so it would follow that if counselling is seen as a „female‟ profession females 

gain more in terms of their gender identity by taking up such a profession than 

males: „individuals seek to confirm their possession of those characteristics central 

to their self-image and . . . various tasks provide the opportunity to do exactly this. If 
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one values the characteristics assumed to be inherent in a task, one will regard task 

involvement as an opportunity to confirm one‟s self-image and will be more likely 

to engage in the task than someone who does not value the characteristics associated 

with the task‟ (Eccles, 1987, p. 262). Conversely one is likely to be resistant to 

taking up an activity that is seen to belong to the opposite gender: „Adherence to 

one‟s gender role may be so central to an individual that merely knowing, even at a 

subconscious level, that a particular activity is stereotypically part of the opposite 

gender‟s role will be sufficient to prevent further consideration of the possibility of 

engaging in that activity . . . gender-role schemata (beliefs regarding the 

composition of both male and female gender roles) can effectively limit the range of 

options one even considers as well as affecting the subjective value one attaches to 

the various options one does consider‟ (Eccles, 1987, p. 266). Females are 

stereotypically felt to possess the qualities associated with the basics of counselling 

skills: „women are typically viewed as being warm, gentle, and aware of the feelings 

of others‟ (Deaux, 1987, p. 290) in contrast to males who are seen as „independent, 

dominant, and assertive‟ (ibid.). In a Sunday supplement I remember reading one 

female counsellor suggesting that counselling is what women do around the kitchen 

table implying counselling as a naturally „feminine‟ activity. In sum, the concept of 

counselling as a female activity is deeply embedded in our conditioned notions of 

gender and that effectively creates a vicious circle which is hard to break although as 

social notions of gender change as a whole so the field of counselling is also 

affected and one notices more males training to become counsellors. 

 In relation to the point that notions of gender are highly contextual and will 

vary in even the same person from situation to situation (for instance either gender 

might feel and act more „masculine‟ at work or more „feminine‟ at home) it becomes 
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actually quite problematic to assign any real differences between the genders even if 

the statistics notice a difference as the behaviours, feelings or thoughts might always 

be noticing a difference based on something other than gender: „differences have . . . 

been found to be small, generally accounting for less than 5% of the variance. 

Within-sex variation is substantially greater than between-sex variance in these 

analyses . . . most of the behavioral differences are strongly affected by situational 

factors, cautioning against any sweeping statements about invariant sex differences‟ 

(Deaux, 1987, p. 294).  However, this is a problem that exists in all analytical 

attempts of „fuzzy sets‟ of which gender is just one type. A systemic, integral 

approach to exploring gender differences and similarities is more complex but also 

more likely to create a clearer picture: „Analyses of possible differences between 

males and females have not been well served by the easy invocation of the concepts 

of masculinity and femininity, and recognition that these terms are not explanations 

but simply labels is a necessary step for further understanding‟ (Deaux, 1987, p. 

301). 

 Others assume differences do inherently exist and evolve complex 

philosophies based on gender difference. Carol Gilligan (1982) asserts that „men and 

women . . . speak in “different voices” - men concerned with separation and women 

with attachment‟ (Deaux, 1987, p. 295)  and this has „implications for 

developmental sequences, perceptions of self and other, language, thought, and 

moral choices‟ (ibid.). From this point of view gender and gender identity are 

absolutely crucial and assumptions about what men and women are like has 

implications for which gender might be more suited to becoming counsellors. 

In Morgan‟s “A Phenomenological Investigation of the Experience of Being 

a Male Counsellor Relative to Issues of Sex and Gender Roles” (1999) all his 
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respondents „saw themselves as non-traditional men‟(p. 98) which raises the 

question of how male counsellors define themselves in terms of gender, indeed, 

most of the respondents described themselves as „“androgynous”‟ (p. 104) and 

whether differences will for that reason be less marked. Also, „one specific way in 

which they believed they were unusual as men was in their willingness to express 

emotions‟ (p. 100) which again points to the possibility that male counsellors might 

be characteristically quite different from the male population as a whole. Morgan 

says „they believed counsellors needed to possess and express behaviors and values 

commonly linked to feminine behaviors‟ (p. 104) which could mean that male 

counsellors either possess these quite instinctively or naturally or make an 

unconscious or conscious effort to attain them. Morgan refers to previous literature 

(Chodorow, 1989; Hare-Mustin, 1983; Kaplan, 1985; Lerman, 1978; Van Hook, 

1979) that „includes references to the belief that men are deficit in the skills 

necessary to establish an appropriate counselling relationship‟ (p. 145). With these 

kinds of belief in the culture it would not be surprising for men to exaggerate their 

feminine qualities and underplay their masculine ones (p. 145). This might have 

distorted the results. For instance, in the questions that relate to „feminine‟ qualities, 

perhaps the males might have been prone to exaggerate their significance to be more 

in accord with their self-image. However whether it is perception or reality requires 

a different study. 

One might have expected males to score higher in the factors around career 

and professionalisation (Meth et al., 1990). In fact females scored higher. Similarly 

if one accepts the hypothesis that men „are not as adept as women at recognizing and 

expressing their feelings‟ (Meth et al., 1990, p.154) one could hypothesise further 
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that men might have entered counselling to become better at this. There was no 

significant difference between the genders. 

The statistically significant differences there were between genders included 

the factors „to use your life‟s experience for the benefit of others‟, „because you 

enjoy listening to people‟, „for academic/intellectual interest‟, „having an early 

family role as the nurturer/caretaker‟, „to have something outside family obligations‟ 

and „for political reasons‟. Besides the last factor females scored significantly higher 

means in these areas. The higher female mean score for the factor „to use your life‟s 

experience for the benefit of others‟ may suggest a more altruistic motivation in 

wanting to become a counsellor in females and perhaps a more aware recognition of 

their own life being the base of their potential as a counsellor - a conscious or 

intuitive recognition of the „wounded healer‟ theory in counselling. The higher 

female mean score for the factor „because you enjoy listening to people‟ backs up 

the almost stereotypical belief that females are better listeners than males. The 

higher female mean score for the factor „for academic/intellectual interest‟ reflects 

the changes in education with females gaining more and more access into academic 

life, making the most of educational opportunities either at a young age or re-

entering education later on in life. The whole field of psychology including 

counselling is a field which, proportionally, attracts a lot of females and seems a 

discipline in which both personal learning and good career potential can be realised. 

The higher female mean score for the factor „having an early family role as the 

nurturer/caretaker‟ would seem to suggest that the childhood experience of 

becoming the „nurturer/caretaker‟ in the family is more likely to be a female 

experience. This caretaking practice in early life leads to wanting to become a 

counsellor. The higher female mean score for the factor „to have something outside 
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family obligations‟ reflects the ongoing need of females to have their identity 

signified by activities outside the family and to be conscious of this. It would not be 

too far-fetched to propose that males want to become counsellors for this reason as 

much as females but have been so socially conditioned to expect this of themselves 

that they do not see it consciously as such an important factor. The higher male 

mean score for the factor „for political reasons‟ suggests that a significantly greater 

number of males than females saw a political factor in their motivation to become a 

counsellor. Perhaps this suggests that females have been more likely to frame the 

activity of counselling as a project for individual persons and families and less likely 

to label this activity as having a „political‟ dimension. The famous slogan „the 

personal is political‟, however, derives from feminist thinking so in some ways it is 

surprising to see the males as more conscious of a political influence in their choice. 

Counselling as a means to personal change and empowerment while having its basis 

in the personal realm of a relationship between counsellor and client is bound to 

have a political effect in society since its effects do not stop at the door of the 

counselling room. Certainly, political figures and commentators have taken notice of 

the perceived value bases of counselling over the years and the issues it brings up 

around perceived conflicts between self and society, personal versus social 

development and individual versus social values. For instance LM magazine, a 

pseudo-Marxist publication, railed against counselling as promoting individual 

interests over the collective amongst other things. Conversely, Susan Orbach sees in 

the principles of psychotherapy blueprints not just for saner individuals but also for 

a saner society and has set up an organisation called „Antidote‟ to promote these 

ideas in the political arena. However, both genders, despite this difference had a low 

score for this as an influence. Perhaps the lack of recognition is an unconscious fear 
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of responsibility for social change or a dis-identification with the political process, a 

sense that the ripples of counselling cannot and do not create waves in the world.  

    

 

 

Approach 

 

Tony Morris‟ (1998) dissertation was the most relevant paper to this aspect 

of the research. In his phenomenological study „all participants became counsellors 

via an emotional crisis‟ (Morris, 1998, p. 1). This tallies with the high score in this 

study of the factors „to use your life‟s experience for the benefit of others‟ and 

„unusual/difficult childhood experiences‟. He also says that „for most therapy was 

crucial in forming orientation‟ (ibid.). Overall, the mean score for „because you had 

been a client‟ is not very high (1.98), however there is quite a spread of means 

between approaches which might indicate a trend (psychodynamic = 2.89, 

humanistic = 2.00, integrative = 1.67). Although from this questionnaire this result 

is statistically insignificant it is not too surprising to find the psychodynamic as the 

highest mean as that approach stresses the importance of being a client as well as a 

counsellor more than others. His study points out what led counsellors to choose an 

orientation and not necessarily become counsellors but there is a parallel there that 

could be explored further. 

As in Meer‟s (1998) research Morris (1998) also emphasises and illustrates 

from his own and previous research (e.g. Gilbert, Hughes and Dryden, 1989; 

Goldberg, 1986) the importance of the family-of-origin dynamics. Morris describes 

the influence thus: „How a therapist as a child looked after their family may 
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predispose them to a nurturing role . . . . The child-as-carer would often have failed . 

. . . and as therapist strives to complete that gestalt (Clarkson 1997).‟ As mentioned 

before this cannot be corroborated by my results and does not differ significantly 

between approaches. 

The statistically significant result was the higher mean for humanistic 

counsellors who „had enjoyed an introductory/taster course‟. Their mean was more 

than double that of psychodynamic counsellors. This reflects the humanistic 

emphasis on counselling as not just a means to „ordinary unhappiness‟ but as a 

process that alongside or after the healing work can move into growth, the 

development of an individual‟s potentials - one derivation of the term „humanistic‟ 

comes from its links with the human potential movement. Many humanistic 

counsellors may have taken an introductory course for their own personal growth 

and only later decided to pursue further training for professional purposes. Certainly, 

this was a significant factor in my decision to train. I did an introductory course 

because it was a more-or-less risk-free way to see what it was all about from the 

counsellor‟s side (I was experienced as a client) and I felt that if I did not go on to a 

diploma course then the course would still have value for my personal development. 

However, this only explains to a certain extent why humanistic counsellors have 

responded more to introductory courses. There are introductory courses to 

psychodynamic training, indeed the introductory course I did was attached to a 

psychodynamic course. Maybe there is a „resistance‟ in psychodynamic counsellors 

in recognising that they may have been „sold‟ something. Another factor which 

might be of relevance and could come to light with a multivariate analysis is the 

possibility that humanistic counselling is a relatively recent addition to counselling 

training. The 61+ age group also had a statistically significant difference for this 
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question having a very low mean compared to the other age groups. If there is a link 

between age and approach it is possible that many psychodynamic counsellors 

would not have had an opportunity for such courses at the time of their decision to 

train. 

Age 

 

There were five questions in which there were statistically significant 

differences according to age. These were: „because you believed counselling to be 

beneficial‟ where those aged 61+ scored a high mean (4.74) with very little 

deviation (.45). All age groups scored high means so this result shows not that other 

age groups did not believe counselling to be as beneficial just that the 61+ age group 

were more unified in their response. However, it is noticeable that they were 

simultaneously least concerned about being „successful‟ scoring a mean of only 1.16 

for that question compared to 2.04 for the 30 - 45s and 2.20 (almost double) for the 

46 - 60s, another statistically significant result. In other related questions the 61+ 

age group also had the lowest mean scores for „to have a new career‟ and „for 

professional development‟ yet the highest for „to use your life‟s experience for the 

benefit of others‟. 

These different age groups also had different responses to how significant 

they perceived the influence of wanting to be different to parental figures in 

choosing to become a counsellor. The 46 - 60s scored the highest mean of 2.40, the 

30 - 45s not that far behind with 1.96 whereas the 61+ age group had a very low 

mean of just 1.16. This result was statistically significant. Other related questions 

not statistically significant yet nevertheless worth noticing are that the 61+ age 

group also had the lowest mean scores for „to resolve past/present issues‟, 
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„unusual/difficult childhood experiences‟ and „having an early family role as the 

“nurturer”‟. This suggests to me that there are definite generational differences in 

how the family is perceived and experienced and perhaps that the older generation 

were on the whole more satisfied with their parents as role models. It would be 

interesting to do a more general study to see how families have been experienced by 

different generations. It also points to the danger of discussing the „family‟ as 

something static over historical time that is always experienced in more or less the 

same way. In our present society the nuclear family is no longer the norm so that the 

dynamics and childhood experiences of the next generation of counsellors will be 

quite different to those of previous generations and theories of child development 

will need to possess a complexity beyond Oedipal theory and so on. The growing 

need for counselling and people wanting to be counsellors and clients (which 

obviously makes the whole process possible) may also reflect not what happens in 

families more than what does not happen in families - in other words, motivations 

not based on relationships but on absence of relationships. 

The fact that generations do differ significantly from each other is also 

supported by the result that shows a statistically significant difference in the 

different age group‟s influence of spiritual and/or religious reasons.  The younger 

age groups scored relatively low means, 1.54 (30 - 45) and 1.48 (46 - 60), whilst the 

61+ group scored a relatively high mean, more or less double that of the younger age 

groups of 2.95. Conversely, they had the lowest means for „for personal 

growth/healing‟, „to become more true to yourself‟, „to make internal changes‟ and 

„to be amongst like minds‟ perhaps reflecting a spiritual and religious foundation 

outside of the therapeutic community more likely to be found within it by younger 

practitioners. This reflects our increasingly secular society and to a certain extent, 
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perhaps, the more idealistic nature of the 61+ generation in choosing or „falling into‟ 

a therapeutic career - remember that it is this age group that also reports itself to 

have been least concerned about „success‟. 

The last statistically significant result reveals a simple but nevertheless 

important point. For the question „because you had enjoyed an introductory/ „taster‟ 

course‟ the  30 - 45 group scored highest (2.35) then came the 46 - 60 group (1.83) 

and almost half of that again the 61+ group scored only .95. This obviously reflects 

the increasing proliferation of these kinds of courses designed to attract students 

onto full trainings that would have been relatively rare for the 61+ generation. These 

courses are now providing the country with far more trained counsellors than the 

country could ever need and the ethics of this situation need to be explored as my 

guess is that the mean for that question, as things stand, can only go up. Related to 

that point, the 61+ age group also scored the lowest mean for „because you had been 

a client‟.  

 

Future Research 

 

Looking at how psychological factors influence career choice in general is 

interesting but in the field of counselling why that career choice should be a 

predominantly female one seemed to be a subject just waiting to be researched. Is it 

that the life experience of females is different or is it that the males who come into 

the profession are different? Or something else entirely? Some studies have been 

done on differences between males in other professions versus male counsellors 

using standardised tests but nothing that conclusive has so far been discovered. A 

good study of this would bear interesting results. I also wanted to see if common 
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assumptions about such things as males being more defensive, less intimate and less 

in touch with their feelings than females had any support, at least in the male 

counsellors‟ perception of themselves. Similarly the assumption that males focus on 

career while females focus on family. There seemed to be nothing in the results to 

suggest these kinds of differences at all. This cannot be generalised to males as a 

whole which would make it very interesting to compare influences between different 

types of career and gender to see if differences are based on gender as a whole or 

differing types within genders. 

This research could be taken further in quantitative analysis by applying 

multivariate analysis to similar data. A qualitative approach to the same subject 

would also be of great interest. Also, instead of focusing on influences (past) a focus 

on personality characteristics (present) could point to what lies behind counsellors‟ 

motivations for being counsellors. There are many standardised quantitative 

personality testing mechanisms that could serve as a basis for a comprehensive 

quantitative analysis. Again, a qualitative approach in the same sphere is also 

possible. The subject of gender could be taken further by investigating counsellors‟ 

perceptions of gender, where they are on the „continuum‟, as it were, of gender. 

Again there are many standardised quantitative tests for this kind of research so such 

research could be done quantitatively, qualitatively or both. Where counsellors of 

both genders lie on the masculinity-femininity continuum was one of many 

questions I was left with whilst working on this dissertation. Similar types of further 

research also apply to the different approaches and generational cohorts. This 

research has led to interesting data that can be followed by other studies using both 

quantitative and qualitative analyses. 
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6. CONCLUSIONS 

  

Firstly, I must acknowledge Lindsay Meer‟s dissertation (1998) for initiating my 

interest in this area. Her dissertation is a good starting-point for anyone interested in 

exploring conscious and unconscious influences towards the decision to train as a 

counsellor. She confined her study to childhood influences which is crucial for 

understanding anyone‟s life-choices yet I, being a firm believer in life-span 

development and the ability of the individual to make decisions in adulthood that 

may or may not have connection to one‟s childhood, wanted to look at potentially 

important factors occurring outside childhood. 

 Other than Meer‟s dissertation, Morgan‟s (1999) dissertation was 

indispensable for me as a way into thinking about gender differences in general and 

as it applies to the field of counselling in particular. Rowan (1987) was also very 

influential in questioning notions of gender. Morris‟ (1998) dissertation was 

invaluable for thinking about what influences counsellors to become counsellors, in 

general.    

I decided to use a quantitative approach to ascertain perceived differences on 

a quantitative level. This bore interesting results. One might have expected there to 

be more statistically significant differences between gender, age and approach and 

the results that did prove statistically significant were not the ones that one might 

have expected. 

There were also as many statistically significant differences between the 

different age groups as there were for gender. This points to the difficulty of 

pinpointing any definitive, final answers to the question of what factors influence 

counsellors to become counsellors. Counselling takes place in an evolving historical 

process in changing personal and social contexts. For instance, the milieu of 
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psychoanalysis at the turn of the century compared to the contemporary practice of 

counselling within the NHS, educational establishments and a myriad of voluntary 

agencies has led to very different kinds of clients and counsellors. This process will 

undoubtedly continue to change - presently, increasing professionalisation and 

regulation is set to become a major force in who continues to be attracted to 

practising in the field. Therefore the importance of various influences is dynamic. 

One way to study these changes is like I have done by comparing different ages or to 

do linear studies over time as new cohorts join the field. 

The overall results were interesting. High scoring means were obtained for 

the questions „because you believed counselling to be beneficial‟, „to use your life‟s 

experience for the benefit of others‟, „because you enjoy listening to people‟ and „to 

improve your empathy for others‟. All these factors suggest that an altruistic 

motivation lies at the heart of the motivation of counsellors. Simultaneous to that, 

however, one eye is kept on one‟s worldly prospects - „to have a new career‟ was the 

second highest scoring mean and „for professional development‟ the third highest 

scoring mean. A third cluster of high scoring means centre around personal 

development and psychological insight: „to resolve/understand psychological 

difficulties &/or mental health problems (your own or others)‟, „for personal 

growth/healing‟, „to become more true to yourself‟, „to resolve past/present issues‟, 

„unusual/difficult childhood experiences‟, „to make internal changes‟ all score high 

means. „For academic/intellectual interest‟ also scored highly indicating perhaps 

counsellors‟ dedication to learning at both theoretical and practical levels. „To be 

amongst like minds‟, another high scoring mean, points to counselling as a field 

where one hopes to find others with similar worldviews. 
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The statistically significant differences according to gender were 1.„to use 

your life‟s experience for the benefit of others‟, 2.„because you enjoy listening to 

people‟, 3.„for academic/intellectual interest‟, 4.„having an early family role as the 

nurturer/caretaker‟, 5.„to have something outside family obligations‟ and 6.„for 

political reasons‟. On all of these questions, except the latter, females scored 

significantly higher. The first two results could be seen to support the notion that 

females do indeed have a greater propensity for caring and empathic behaviours also 

reflected in the fourth result which shows a perceived role as a „nurturer‟ within the 

family-of-origin as more likely to be a female experience. The third result points to 

the ever-increasing opportunities for females to pursue academic interests for 

personal and professional reasons. The academic training and employment 

opportunities in counselling or counselling-related professions give ample 

opportunities for activities „outside family‟ (result 5.). The only result in which 

males scored higher is „for political reasons‟. That, to me, is a surprising result, 

especially with the integration of feminist thinking into most counselling 

approaches. However, it is also to be noted that overall this score was, again, to me, 

very low. 

The statistically significant differences according to age were 1. „because 

you believed counselling to be beneficial‟, 2. „because you had enjoyed an 

introductory course‟, 3. „to be more successful‟, 4. „wanting to be different to 

parental figures‟ and 5. „for religious &/or spiritual reasons‟. The 61+ age group had 

a significantly higher mean score for 1. whilst simultaneously having a significantly 

lower mean score for 3. This suggests that this age group entered the field of 

counselling for more idealistic reasons than the other age groups more aware of the 

contemporary professional possibilities. Related to that point the 61+ age group also 
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had the lowest mean score for 2. They were least likely to have been lured into the 

profession by some kind of taster course. This makes perfect sense as such course 

have mushroomed over the past thirty years and such courses would have been 

comparatively much rarer when that age group would have been most likely to 

consider training. For 4. the 46-60 age group scored a significantly higher mean than 

either the 30-45 and the 61+ age groups. This higher ambivalence towards parental 

figures might reflect the more turbulent and fractured nature of families for this 

generation. The 61+ age group were also had a significantly higher mean for 5. This 

reflects a generation brought up in a less secular society than the other age groups. 

The statistically significant difference according to approach was „because 

you had enjoyed an introductory course‟. Those who fell into the humanistic group 

scored a far higher mean for this question. This is an interesting result but quite why 

this should be so would require further research. 

The highest scoring mean for „because you believed counselling to be 

beneficial‟ is a heartening result showing the faith counsellors have in their 

profession. In contrast, the lowest scoring mean „because you were an only child‟ is 

a very surprising result if one looks at the qualitative evidence of Meer‟s (1998) 

dissertation. However, the potential for confusion around this question may have 

distorted the result. 
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APPENDIX A 

 

THE QUESTIONNAIRE 

 

 

 

The following questionnaire has been designed using a scale where 0 = not at all 

significant and 5 = very significant. Please circle the number that you feel indicates 

most accurately the significance of the factor in influencing you to become a 

counsellor. After the questionnaire there is space for you to add any other factors 

you feel are relevant and are not mentioned in the questionnaire and any other 

comments you feel to be relevant to this investigation. 

 

 

 

QUESTIONNAIRE 

 

To what extent do you think the following factors have been significant in 

influencing you to become a counsellor? 

 

      

                                                                not at all                                           very 
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                                                               significant                                      

significant 

 

(1) if you were an only child being an 

only child 

0 1 2 3 4 5 

 

(2) if you had siblings relationship 

with siblings 

 

0 

 

1 

 

2 

 

3 

 

4 

 

5 

 

(3) loss/death of someone/something 

 

 

0 

 

1 

 

2 

 

3 

 

4 

 

5 

(4) for personal growth /healing 0 1 2 3 4 5 

 

(5) to be amongst like minds 

 

0 

 

1 

 

2 

 

3 

 

4 

 

5 

 

(6) to resolve past/present issues                                    

 

0 

 

1 

 

2 

 

3 

 

4 

 

5 

 

(7) to increase confidence 

 

0 

 

1 

 

2 

 

3 

 

4 

 

5 

 

(8) to improve relationships  

 

0 

 

1 

 

2 

 

3 

 

4 

 

5 

 

(9) to enjoy life more  

 

0 

 

1 

 

2 

 

3 

 

4 

 

5 

 

(10) to become more true to yourself 

 

0 

 

1 

 

2 

 

3 

 

4 

 

5 
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(11) to reduce fear of intimacy 0 1 2 3 4 5 

 

(12) to have a (new) career 

 

0 

 

1 

 

2 

 

3 

 

4 

 

5 

 

(13) for professional development 

 

0 

 

1 

 

2 

 

3 

 

4 

 

5 

 

(14) to enable you to be self-employed 

 

0 

 

1 

 

2 

 

3 

 

4 

 

5 

 

(15) to have something outside family 

obligations 

 

0 

 

1 

 

2 

 

3 

 

4 

 

5 

 

(16) to gain (more) financial reward 0 1 2 3 4 5 

 

(17) to develop a more autonomous life 

 

0 

 

1 

 

2 

 

3 

 

4 

 

5 

 

(18) to be more successful 

 

0 

 

1 

 

2 

 

3 

 

4 

 

5 

 

(19) to get more in touch with your 

feelings 

 

 

0 

 

 

1 

 

 

2 

 

 

3 

 

 

4 

 

 

5 

 

(20) to learn to express feelings 

 

0 

 

1 

 

2 

 

3 

 

4 

 

5 

 

(21) to gain a more mature approach to 

life 

 

 

0 

 

 

1 

 

 

2 

 

 

3 

 

 

4 

 

 

5 
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(22) to make internal change(s)                     0 1 2 3 4 5 

 

(23) to make external change(s) 

 

0 

 

1 

 

2 

 

3 

 

4 

 

5 

 

(24) because you had been a client 

 

0 

 

1 

 

2 

 

3 

 

4 

 

5` 

 

(25) because you had enjoyed an 

introductory/ „taster‟ course 

 

 

0 

 

 

1 

 

 

2 

 

 

3 

 

 

4 

 

 

5 

 

(26) to be able to handle challenging 

experiences better 

 

 

0 

 

 

1 

 

 

2 

 

 

3 

 

 

4 

 

 

5 

 

(27) for academic/intellectual interest 

 

0 

 

1 

 

2 

 

3 

 

4 

 

5 

 

(28) to challenge your own belief-

systems 

 

 

0 

 

 

1 

 

 

2 

 

 

3 

 

 

4 

 

 

5 

 

(29) to improve your listening skills 

 

0 

 

1 

 

2 

 

3 

 

4 

 

5 

 

(30) because you enjoy listening to 

people 

 

 

0 

 

 

1 

 

 

2 

 

 

3 

 

 

4 

 

 

5 

 

(31) to improve your empathy for 

others 

 

 

0 

 

 

1 

 

 

2 

 

 

3 

 

 

4 

 

 

5 

(32) unusual/difficult childhood       
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experiences 0 1 2 3 4 5 

 

(33) having an early family role as the 

„nurturer‟ / „caretaker‟ 

 

0 

 

1 

 

2 

 

3 

 

4 

 

5 

       

(34) identifying with caring parental 

figure(s) 

 

0 

 

1 

 

2 

 

3 

 

4 

 

5 

 

(35) wanting to be different to parental 

figure(s) 

 

 

0 

 

 

1 

 

 

2 

 

 

3 

 

 

4 

 

 

5 

 

(36) wanting to relate to your own 

children better 

 

 

0 

 

 

1 

 

 

2 

 

 

3 

 

 

4 

 

 

5 

 

(37) to use your life‟s experience for 

the benefit of others 

 

 

0 

 

 

1 

 

 

2 

 

 

3 

 

 

4 

 

 

5 

 

(38) because you believe(d) counselling 

to be beneficial 

 

 

0 

 

 

1 

 

 

2 

 

 

3 

 

 

4 

 

 

5 

 

(39) for political reasons 

 

0 

 

1 

 

2 

 

3 

 

4 

 

5 

 

(40) for religious &/or spiritual reasons 

 

0 

 

1 

 

2 

 

3 

 

4 

 

5 

 

(41) to resolve/understand 
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psychological difficulties &/or mental 

health problems (your own or others) 

 

0 

 

1 

 

2 

 

3 

 

4 

 

5 

 

I would be grateful if you would also give me the following information: 

 

Your age: 

 

Your gender: 

 

Your counselling approach (e.g. person-centred/psychodynamic/integrative): 

 

 

IF YOU WISH PLEASE USE THE SPACE OVERLEAF TO WRITE ABOUT 

ANY OTHER FACTORS THAT YOU THINK ARE SIGNIFICANT IN 

AFFECTING YOUR DECISION TO BECOME A COUNSELLOR 

 

THANKYOU FOR THE TIME SPENT COMPLETING THIS 

QUESTIONNAIRE 

 

PLEASE RETURN THE QUESTIONNAIRE IN THE ENCLOSED 

STAMPED ADDRESSED ENVELOPE BY MONDAY MARCH 27
TH 

2000 
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APPENDIX B 

 

Jay Beichman, PGDipCouns 

   10 Warleigh Road 

       Brighton BN1 4NT 

       Telephone 01273 672140 

       e-mail 

j.beichman@mistral.co.uk 

Friday 10
th

 March 2000 

 

 Dear                                        , 

 

 I am a counsellor and student at the University of Brighton doing an MA in 

Counselling Studies. I am researching into the significance of various factors that 

have influenced counsellors to become counsellors. For this purpose I have 

compiled the enclosed questionnaire. You have been randomly selected from BAC 

regional directories so that my sample is of qualified, BAC-recognised counsellors 

and to ensure that it is representative of the UK as a whole. The questionnaires are 

numbered and upon return confidentiality will be assured by them being kept in a 

locked box kept separate from any register of addresses. I hope that you will be able 

to assist me by completing it - (time to complete: about 10 minutes) - and I 
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enclose a stamped addressed envelope for your reply. Your response is important 

and valuable. The results of the questionnaire will be used as part of the MA. A 

summary of the results will be available to those interested. I would be grateful if the 

questionnaire could be returned within two weeks of its receipt (March 27
th

 2000). 

If, at any time, you were to decide that you no longer wished the data to be used you 

can withdraw your permission and the data would be destroyed and not used for the 

research. Also, of course, you are under no obligation to complete the questionnaire 

but if  you decide not to it would be appreciated if you would return the blank 

questionnaire in the enclosed envelope anyway. 

 If the questionnaire raises any difficulties, issues or points of interest for you 

that you would like to discuss with me please do not hesitate to contact me by 

phone, e-mail or letter.   

 

 I look forward to hearing from you. 

 

 Yours Faithfully, 

 

 

 

 

 Jay Beichman 

 

 

APPENDIX C 

 

Numbers of respondents answering questions: 
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Overall: 

Question 1 - 59 

Question 2 - 106 

Questions 3, 18, 24, 25, 29, 41 - 114 

Questions 4, 15, 19, 20, 21, 22, 26, 27, 28, 31, 34 -115 

Questions 5, 10, 11, 32, 35 - 117 

Questions 6, 7, 8, 9, 13, 16, 17, 30, 33, 39 - 116 

Question 12 - 119 

Questions 14, 37, 38, 40 - 118 

Question 23 - 113 

Question 36 - 112 

By gender: 

Question 1 - 32 males, 27 females 

Question 2 - 46 males, 60 females 

Questions 3, 18, 24, 25, 29, 41 - 52 males, 62 females 

Questions 4, 15, 22, 27, 28, 34 - 52 males, 63 females 

Question 5 - 52 males, 65 females 

Questions 6, 17, 30 - 52 males, 64 females 

Questions 7, 8, 9, 13, 16, 33, 39 - 53 males, 63 females 

Questions 14, 37, 38, 40 - 53 males, 65 females 

Questions 19, 20, 21, 26, 31 - 53 males, 62 females 

Question 23 - 51 males, 62 females 

Questions 32, 35 - 53 males, 64 females 

Question 36 - 51 males, 61 females 

Questions 10, 11, 32, 35 - 53 males, 64 females 
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Question 12 - 53 males, 66 females 

By age: 

Question 1 - 30-45: 12; 46-60: 35; 61+: 12 

Question 2 - 30-45: 26; 46-60: 64; 61+: 16 

Questions 3, 18, 24, 25, 29 - 30-45: 26; 46-60: 69; 61+: 19 

Questions 4, 15, 20, 21, 22, 27, 28, 31, 34 - 30-45: 26; 46-60: 70; 61+: 19 

Questions 5, 10, 11, 32, 35 - 30-45: 26; 46-60: 72; 61+: 19 

Questions 6, 7, 8, 9, 13, 16, 17, 30, 33, 39 - 30-45: 26; 46-60: 71; 61+: 19 

Question 12 - 30-45: 26; 46-60: 74; 61+: 19 

Questions 14, 37, 38, 40 - 30-45: 26; 46-60: 73; 61+: 19 

Question 19, 26 -  30-45: 26; 46-60: 71; 61+: 18 

Question 23 - 30-45: 26; 46-60: 69; 61+: 18 

Question 36 - 30-45: 26; 46-60: 67; 61+: 19 

Question 41 - 30-45: 26; 46-60: 70; 61+: 18 

By approach: 

 Question 1 - humanistic: 10; psychodynamic/analytic: 15; integrative: 31 

 Question 2 - humanistic: 19; psychodynamic/analytic: 25; integrative: 59 

Questions 3, 18, 24, 25, 41 - humanistic: 19; psychodynamic/analytic: 27; 

integrative: 64 

Questions 4, 19, 22, 26, 27, 28 - humanistic: 19; psychodynamic/analytic: 

28; integrative: 64 

Questions 5, 10, 11, 32, 35 - humanistic: 19; psychodynamic/analytic: 28; 

integrative: 66 

Question 6 - humanistic: 18; psychodynamic/analytic: 28; integrative: 66 
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Questions 7, 8, 9, 13, 16, 33, 39 - humanistic: 19; psychodynamic/analytic: 

27; integrative: 66 

Question 12 - humanistic: 19; psychodynamic/analytic: 29; integrative: 67 

Question 14 - humanistic: 19; psychodynamic/analytic: 29; integrative: 66 

Questions 15, 20, 21, 31, 34 - humanistic: 19; psychodynamic/analytic: 27; 

integrative: 65 

Questions 17, 30 - humanistic: 19; psychodynamic/analytic: 28; integrative: 

65 

Question 23 - humanistic: 19; psychodynamic/analytic: 26; integrative: 64 

Question 29 - humanistic: 19; psychodynamic/analytic: 28; integrative: 63 

Question 36 - humanistic: 18; psychodynamic/analytic: 27; integrative: 63 

Questions 37, 38, 40 - humanistic: 19; psychodynamic/analytic: 28; integrative: 67 

 

APPENDIX D 

 

FACTOR MEAN STD. 

DEV. 

because you believed counselling to be 

beneficial 

4.24 1.04 

have a new career 3.79 1.52 

professional development 3.41 1.51 

use your life‟s experience for the benefit 

of others 

3.30 1.43 

resolve/understand psychological 

difficulties 

3.30 1.73 

because you enjoy listening to people 3.16 1.40 

personal growth/healing 3.10 1.64 

become more true to yourself 3.04 1.75 

academic/intellectual interest 2.97 1.50 

resolve past/present issues 2.72 1.80 

unusual/difficult childhood experiences 2.70 1.77 

to make internal change(s) 2.58 1.70 

to be amongst like minds 2.57 1.57 

to improve your empathy for others 2.53 1.59 

to enjoy life more 2.44 1.55 

to get more in touch with your feelings 2.38 1.63 

to make external change(s) 2.31 1.64 
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FACTOR MEAN STD. 

DEV. 

to improve your listening skills 2.31 1.66 

to improve relationships 2.28 1.57 

to gain a more mature approach to life 2.26 1.63 

to develop a more autonomous life 2.23 1.68 

to learn to express feelings 2.21 1.68 

to enable you to be self-employed 2.19 1.83 

wanting to be different to parental 

figures 

2.10 1.71 

loss/death of someone/something 2.04 1.89 

to be able to handle challenging 

experiences better 

2.02 1.64 

to be more successful 1.99 1.66 

because you had been client 1.98 1.97 

to challenge your own belief-systems 1.97 1.58 

to increase confidence 1.87 1.58 

for religious &/or spiritual reasons 1.73 1.86 

to reduce fear of intimacy 1.71 1.58 

because you had enjoyed an introductory/ 

„taster‟ course 

1.70 1.73 

having an early family role as the 

“nurturer”/ “caretaker” 

1.66 1.70 

identifying with caring parental figures 1.44 1.43 

to gain (more) financial reward 1.33 1.49 

relationship with siblings 1.33 1.41 

wanting to relate to your own children 

better 

1.09 1.56 

to have something outside family 

obligations 

0.98 1.48 

for political reasons 0.79 1.23 

being an only child 0.66 1.45 
 

 

APPENDIX E 

 

Comparison of means for factors according to gender 

               

 Males Females 
FACTOR MEAN STD. 

DEV. 
MEAN STD. 

DEV. 

because you believed counselling 

to be beneficial 

4.11 1.01 4.34 1.05 

have a new career 3.57 1.58 3.97 1.47 

professional development 3.21 1.59 3.59 1.43 

use your life‟s experience for 

the benefit of others 

2.89 1.42 3.63 1.35 
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 Males Females 
FACTOR MEAN STD. 

DEV. 
MEAN STD. 

DEV. 

resolve/understand psychological 

difficulties 

3.33 1.65 3.27 1.80 

because you enjoy listening to 

people 

2.79 1.39 3.45 1.34 

personal growth/healing 3.04 1.62 3.14 1.67 

become more true to yourself 3.02 1.69 3.06 1.81 

academic/intellectual interest 2.56 1.43 3.32 1.48 

resolve past/present issues 2.77 1.82 2.67 1.80 

unusual/difficult childhood 

experiences 

2.55 1.82 2.83 1.73 

to make internal change(s) 2.31 1.69 2.81 1.69 

to be amongst like minds 2.38 1.55 2.72 1.58 

to improve your empathy for 

others 

2.43 1.55 2.61 1.63 

to enjoy life more 2.45 1.53 2.43 1.57 

to get more in touch with your 

feelings 

2.58 1.62 2.21 1.62 

to make external change(s) 2.25 1.47 2.35 1.78 

to improve your listening skills 2.13 1.73 2.45 1.61 

to improve relationships 2.32 1.67 2.24 1.50 

to gain a more mature 

approach to life 

2.25 1.67 2.27 1.60 

to develop a more autonomous 

life 

2.04 1.49 2.39 1.80 

to learn to express feelings 2.40 1.72 2.05 1.63 

to enable you to be self-

employed 

1.98 1.79 2.37 1.86 

wanting to be different to 

parental figures 

1.83 1.61 2.33 1.76 

loss/death of 

someone/something 

1.83 1.82 2.21 1.94 

to be able to handle challenging 

experiences better 

1.85 1.63 2.16 1.65 

to be more successful 1.98 1.64 2.00 1.70 

because you had been a client 2.02 2.07 1.95 1.89 

to challenge your own belief-

systems 

1.79 1.51 2.13 1.63 

to increase confidence 1.87 1.64 1.87 1.54 

for religious &/or spiritual 

reasons 

1.77 1.91 1.69 1.84 

to reduce fear of intimacy 1.87 1.66 1.58 1.51 

because you had enjoyed an 

introductory/ „taster‟ course 

1.58 1.72 1.81 1.74 

having an early family role as 

the “nurturer”/ “caretaker” 

1.28 1.54 1.98 1.77 

identifying with caring parental 

figure(s) 

1.40 1.40 1.48 1.47 
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 Males Females 
FACTOR MEAN STD. 

DEV. 
MEAN STD. 

DEV. 

to gain (more) financial reward 1.23 1.49 1.41 1.50 

relationship with siblings 1.24 1.30 1.40 1.50 

wanting to relate to your own 

children better 

  .98 1.49 1.18 1.62 

to have something outside 

family obligations 

  .62 1.03 1.29 1.72 

for political reasons 1.04 1.24   .59 1.19 

being an only child   .63 1.29   .70 1.74 

 

 

APPENDIX F 

 

Comparison of means for factors according to different age groups 

    

FACTOR 30 -45 46 - 60 61+ 

 MEAN S.D MEAN S.D MEAN S.D 

believed counselling to 

be beneficial 

4.46   .95 4.03 1.12 4.74   .45 

to have a new career 4.08 1.29 3.84 1.52 3.21   1.75 

for professional 

development 

3.31 1.49 3.59 1.43 2.89 1.76 

use life‟s experience for 

the benefit of others 

2.96 1.64 3.25 1.40 3.95 1.03 

resolve/understand 

psychlgcl difficulties etc 

3.19 1.88 3.27 1.73 3.56 1.58 

because you enjoy 

listening to people 

3.12 1.37 3.20 1.42 3.05 1.43 

for personal 

growth/healing 

3.50 1.61 3.01 1.67 2.84 1.57 

to become more true to 

yourself 

3.23 1.56 3.08 1.76 2.63 1.98 

academic/intellectual 

interest 

3.00 1.44 2.97 1.49 2.95 1.68 

resolve past/present 

issues 

2.85 1.87 2.80 1.79 2.21 1.75 

unusual/difficult 

childhood experiences 

2.69 1.93 2.90 1.67 1.95 1.81 

to make internal 

change(s) 

2.58 1.92 2.74 1.59 2.00 1.76 

to be amongst like 

minds 

2.62 1.50 2.65 1.60 2.21 1.55 

to improve your 

empathy for others 

2.00  1.67 2.80 1.42 2.26 1.91 

to enjoy life more 2.31 1.26 2.54 1.65 2.26 1.56 

to get more in touch 2.35 1.65 2.39 1.63 2.39 1.65 
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FACTOR 30 -45 46 - 60 61+ 

 MEAN S.D MEAN S.D MEAN S.D 

with your feelings 

to make external 

change(s) 

2.23  1.61 2.45 1.63 1.89 1.75 

to improve your 

listening skills 

2.04 1.64 2.42 1.66 2.26 1.76 

improve relationships 2.38 1.60 2.44 1.55 1.53 1.50 

to gain a more mature 

approach to life 

2.23 1.82 2.39 1.57 1.84 1.57 

to develop a more 

autonomous life 

2.50 1.63 2.24 1.74 1.84 1.50 

to learn to express 

feelings 

2.31 1.87 2.24 1.63 1.95 1.65 

to enable you to be self-

employed 

1.85 1.69 2.41 1.83 1.84 1.98 

wanting to be different 

to parental figures 

1.96 2.01 2.40 1.62 1.16 1.26 

loss/death of 

someone/something 

2.23 2.14 2.03 1.81 1.79 1.87 

to be able to handle 

challenging experiences  

2.19 1.55 2.07 1.65 1.56 1.76 

to be more successful 2.04 1.46 2.20 1.75 1.16 1.38 

because you had been a 

client 

2.46 1.86 1.93 1.99 1.53 2.01 

to challenge your own 

belief-systems 

1.92 1.65 2.13 1.51 1.47 1.71 

to increase confidence 2.27 1.64 1.87 1.61 1.32 1.25 

for religious &/or 

spiritual reasons 

1.54 1.73 1.48 1.76 2.95 2.04 

to reduce fear of 

intimacy 

1.73 1.69 1.83 1.57 1.21 1.44 

enjoyed an 

introductory course 

2.35 1.96 1.67 1.64   .95 1.43 

having an early family 

role as the “nurturer” 

1.92 1.81 1.70 1.74 1.16 1.26 

identifying with caring 

parental figures 

1.19 1.44 1.57 1.45 1.32 1.38 

to gain (more) financial 

reward 

1.00 1.06 1.49 1.58 1.16 1.64 

relationship with 

siblings 

1.46 1.27 1.16 1.36 1.81 1.76 

to relate to your own 

children better 

   .77 1.42 1.21 1.59 1.11 1.63 

something outside 

family obligations 

   .81 1.33   .90 1.45 1.53 1.74 

for political reasons    .88 1.37   .75 1.17   .84 1.30 

being an only child    .08   .29   .86 1.67   .87 1.37 
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APPENDIX G 

 

Comparison of means for factors according to therapeutic approach 

 

FACTOR Humanistic Psychodynamic Integrative 

 MEAN S.D MEAN S.D MEAN S.D 

believed counselling to 

be beneficial 

4.63   .60 4.29    .81 4.13 1.18 

have a new career 3.74 1.52 3.31 1.77 4.01 1.37 

professional 

development 

3.26 1.52 3.19 1.57 3.53 1.51 

use your life‟s 

experience for others 

3.89   .99 3.21 1.52 3.19 1.45 

resolve/understand 

psychological difficults 

3.42 1.39 3.48 1.72 3.17 1.81 

because you enjoy 

listening to people 

3.05 1.61 3.29 1.15 3.15 1.47 

personal 

growth/healing 

3.05 1.90 3.29 1.46 3.05 1.66 

become more true to 

yourself 

3.21 1.78 3.04 1.62 3.02 1.82 

academic/intellectual 

interest 

3.53 1.02 3.04 1.53 2.75 1.60 

resolve past/present 

issues 

2.67 1.68 3.25 1.76 2.50 1.84 

unusual/difficult 

childhood 

2.79 1.58 2.68 1.70 2.68 1.87 

make internal change 2.21 1.87 2.96 1.75 2.53 1.63 

be amongst like minds 2.68 1.53 2.96 1.37 2.39 1.64 

improve your empathy 

for others 

2.95 1.78 2.67 1.62 2.34 1.56 

enjoy life more 2.58 1.43 2.48 1.70 2.39 1.55 

get more in touch with 

your feelings 

2.63 1.67 2.50 1.64 2.25 1.61 

make external change 1.74 1.69 2.69 1.44 2.34 1.70 

improve your listening 

skills 

3.00 2.11 2.14 1.74 2.14 1.48 

improve relationships 2.47 1.61 2.22 1.69 2.24 1.52 

gain a more mature 

approach to life 

2.47 1.68 2.59 1.78 2.02 1.57 

develop a more 

autonomous life 

2.21 1.84 2.18 1.52 2.25 1.74 

learn to express 

feelings 

2.16 1.77 2.33 1.75 2.15 1.61 

enable you to be self-

employed 

2.47 1.93 2.03 1.92 2.14 1.81 

wanting to be different 

to parental figures 

2.26 1.76 1.93 1.78 2.12 1.70 

loss/death of 2.32 1.89 2.11 2.03 1.81 1.83 
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FACTOR Humanistic Psychodynamic Integrative 

 MEAN S.D MEAN S.D MEAN S.D 

someone/something 

handle challenging 

experiences better 

2.42 1.77 1.75 1.62 2.05 1.62 

be more successful 1.74 1.76 1.96 1.56 2.11 1.70 

because you had been a 

client 

2.89 1.91 2.00 2.13 1.67 1.86 

challenge your own 

belief-systems 

2.42 1.68 1.89 1.77 1.89 1.49 

increase confidence 2.21 1.78 1.85 1.54 1.77 1.55 

religious &/or spiritual 

reason 

2.21 1.84 1.71 2.05 1.63 1.82 

reduce fear of intimacy 2.00 1.83 1.68 1.52 1.62 1.56 

you had enjoyed a 

„taster‟ course 

2.74 1.85 1.33 1.54 1.52 1.68 

having an early family 

role as the „nurturer‟ 

1.89 1.73 1.37 1.47 1.74 1.75 

identifying with caring 

parental figures 

1.53 1.68 1.93 1.52 1.25 1.26 

gain (more) financial 

reward 

1.32 1.29 1.22 1.58 1.35 1.50 

relationship with 

siblings 

1.00 1.11 1.76 1.51 1.25 1.41 

relate to your own 

children better 

1.44 1.76 1.04 1.60 1.00 1.44 

have something outside 

family obligations 

  .84 1.21   .74 1.20 1.11 1.66 

political reasons   .79 1.32   .89 1.42   .77 1.15 

being an only child   .40 1.26   .80 1.42   .65 1.54 
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